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Abstract 

 
English language is a very powerful and important language in PNG. The power of English as a 

national language and its impact on community development and how this contributes to 

understanding and problematizing the concept of empowerment and development needs to be 

understood. A document analysis of an English text book used by year eight students in the schools 

of Papua New Guinea together with narrative of current students (2017) experience in using the 

book reveals rote learning. English is taught in controlled and structured manner that promotes 

selection of few to excel academically who then are elites and privileged. Secondly, English is 

related to economic power and benefits the minority elites. Therefore, English as a national 

language is playing a vital role in making Papua New Guinea take part politically, economically 

and socially in the global context. However, at the same time it is disempowering the vast majority 

of Papua New Guineans. 

 
Introduction 

English is the official national language in Papua New Guinea. It is a language dominant in 

media, government, commerce and business, law and justice and education, etc. According to the 

last 2011 national census, 67.6% of the population in PNG are literate. In formal classrooms of 

all public schools from primary through to year 12, English is given the most time to be taught in 

a day compared to other subjects. It is considered the number one core subject in these schools. 

Hence, it is nationally examined at different levels from year 8, year 10 and year 12. 

In schools, English is the language of instruction from primary to university level education in 

the formal system. It is introduced as a subject in the elementary schools and then to use it as a 

medium of instruction. This has changed from using the native language in the elementary 

because of the numerous complaints from some members of the different stakeholders including 

parents, public, politicians, teachers, etc. 



In this chapter I want to show that Papua New Guinea has English as its national language in the 

hope to unite a nation that is extremely multilingual but it is not. The vast majority of Papua New 

Guineans live rural villages that do not know English. English is an introduced language in the 

colonial days. It is taught formally as a subject in formal schools and is the medium of 

instruction. Although, it important and very beneficial to learn English and use it in 

commerce, business, media, politics, law, etc in order to take part in the global world 

in which PNG is part of, such benefits cannot be shared by the majority of the 

population as I show in the case study I present. However, not all who learn English 

and get educated enjoy the effluence and elitism as there are limited jobs and other 

opportunities in the formal sector so they return to the villages. What do they do with 

the education they received through English? The chapter on Education for 

community development discusses that but I present an example of what goes on in 

the classroom by analyzing the way English is taught using a text book used in the 

classroom. Text books reveal broader themes of a society. 

The way it is taught in classrooms needs to be looked at to see if it is raising the consciousness 

of learners to question and communicate real issues as supported in Critical Pedagogy in 

Language Teaching (Crookes, 2012; Pennycook, 1994). Real issues that affect PNG and the 

reality that majority of people live in rural villages and how such can be addressed, language in 

this case English plays this role as a tool to be used for communication. 

This chapter begins with a background of the development and status of English in PNG. Then I 

conduct a content analysis of Create and Communicate Book 2 (Heaton, 1986), the English Text 

Book used in English classes throughout Papua New Guinea to investigate empowering or 

disempowering effects on learners. In the third section of the chapter, qualitative data from 

interviews and participant observation are used to explore some social outcomes of English 

language use in PNG villages. I conclude that English is a powerful language that is creating 

inequalities and promoting elitism. 

 

Background: Development of English in Papua New Guinea. 

In the 1960s the colonial government had a centralized, top-down authority for policy with final 

decision making and accountability resting in Australia. English was the only language of initial 

formal education, a policy that attended to the needs of the expatriate providers of education 

more than it benefited the largely passive recipients in PNG communities(Litteral, 1995). 



In the 1970s, PNG was at a period of gaining political independance and was slowly gaining 

some control from the colonial powers. At the time the education system was still centralised 

with English being the language of instruction.The proposal to use venacular education in the 

draft 1976-80 five year education plan got rejected. In the 1980s, venecular education was 

encouraged in the preschooling years to help children read and write in their first languages and 

then learn in English which was still the medium of intruction. Th 1990s the education system in 

PNG went through magor reform in curriculum to make education more relevant . It officially 

made the first or veneculars formal in th eeducation sytem in the elementary stage. The stucure 

in the system also was reformed(Litteral, 1995). 

 
 

However, due to many complaints and issues raised about the competency and proficiency of the 

Enlish language, the National Department of Education in PNG has stoped venecular teaching in 

Elementary and has started using English as a subject in elementary and english as a medium of 

instruction (Klaus, 2003; Litteral, 1995). 

 

 
Research method in this section 

 

Evaluation of Student Text Book: Create and Communicate Book 2 (Heaton, 1986) 

The textbook under study is a student text book called Create and Communicate Book2 .This 

book has twenty four (24) units which are further categorized into strands or topics. According to 

author(Heaton, 1986), each strand or section deals with a different aspect of English but the 

general aim over all is to improve either the reading, writing, speaking or listening skills.  

How text book is organised in the text book 



Strand/Topic of each 
unit of work ( 24 Units) 

Description 

1. Using 

English’. 

This section gives learners practice in using English in everyday situations, such as 

greeting people, giving advice, or expressing obligation. 

2.  Speaking and 

Listening.’ 

This section aims at helping learners speak clearly and listen carefully to 

‘communicate’ well in English. ‘Reading and Comprehension’ is the third section 

3. Reading and 

comprehension 

This strand has different reading texts about many different people, places and 

events. There are questions and vocabulary exercise with each of these. They are 

intended to help the learners understand the texts and increase their knowledge of 

their English vocabulary. Discussion exercises follow on from there to give 

learners the chance to 
express and develop their own ideas 

4. Grammar and 

Usage 

This aims at presenting grammar rules and knowledge of the linguistic nature of 
the 

English language. Explanation of rules is followed by grammatical exercises that 
try to reflect these rules and explanations. 

5. Oral and 

Written Exercises 

These are controlled grammar exercises 

6. Composition Strand six is ‘Composition’ section, learners are given instruction to learn how to 
write stories, reports and letters in English. 

7. Miscellaneous Supplementary language aspects like poems are presented for 

learners to further their study of the language. 

Twelve units were examined for this study. 

 

 

Why analyse this text book? 

The importance of English to Papua New Guineans and the country cannot be denied. English as 

a subject must be taught in classrooms because it develops the academic literacy of learners to 

pursue in education. Students must be taught proper grammar and their reading and writing skills 

so that they advance academically. However, at the same time, they need to be presented and 

challenged through the language to question and have a sense of the reality of the society they live 

in. This encourages problem solving contexts where they speak, write, read and listen competently. 

One approach that enables that kind of teaching and learning environment is Communicative 

Language Teaching. Communicative Language teaching (CLT) approach promotes the importance 

of providing authentic real life experiences of using language (Savignon, 1997) in the classroom. 



I chose to analyse this book if elements of communicative language teaching were evident. 

Elements of language curriculum should communicate issues and problems that affect students’ 

lives(Crookes, 2012). 

According to Rivers in (Higgs, 1982), any textbook that is communicative should have activities 

that tryto establish social relations, seek and give information, express reactions, learn to do 

something, hide ones’ intentions, or talk one’s way out of trouble, persuade, discourage, entertain 

others, or display one’s achievement. 

Savignon,(1997) adds that attention to interpretive strategies is crucial for the development of 

communicative competence on all levels, and this should be recognised in materials design. “As 

teachers look at the process or theory of L2 (second language) acquisition implicit in a textbook, 

they need to ask themselves what importance has been assigned to understanding and to conveying 

meaning. What opportunities are there for problem solving, negotiation, and self- 

expression?”(P.137-138). She elaborates that any reading done should be meaningful. The choice 

of any topic presumably familiar to intended readers allows learners to draw on their own prior 

experience and knowledge as they attempt to interpret the meaning of the text itself. The choice of 

texts should be authentic enough to bring enjoyment. Based on the text, other components like 

grammar, oral (speaking and listening), writing and the others should derive from or centred 

around and not fragmented (Crookes, 2012) 

 
How data was collected 

I decided to look at the first 12 units of the book. These units are the first half of the textbook. 

The choice of this sample is dictated by the extensive time that would be needed to look at and 

go through the entire book. Several copies of the 12 units were made and given to colleagues to 

respond using a rubric or checklist related to the text. These colleagues were experience English 

(ESL/ EFL) teachers. Their ratings were used to ensure the reliability of the data collected using 

the rubric. 

Creation of rubric 

I adapted the checklist for evaluating an ESL (English as Second Language) text book 

byMiekley(2005) and Savignon(1997)to do the evaluation. A checklist or rubric was produced 

and was used to measure or check particular communicative characteristics against the Create 

and Communicate text book. The rubric or checklist used considers the different strands or 



sections in the units and were designed to be related to these units. The first 12 units were 

looked at and then a general impression of all the units was put on the rubric provided (see 

appendix 1). The rubric was given to some colleagues, especially those who taught English as 

Second language. Their ratings are shown in Appendix 2. I present the summary or the overall 

impression ratings. The findings are presented in the order that the rubrics were used because 

that was how the book is arranged. 

 

Table 1: Ratters / English Teachers 

Participant 

gender 

Years teaching 

experience of 

english 

Grades taught Location of 

teaching 

experience 

Level of 

qualifications 

Female 8 7,8,9,10 Western 

Highlands 

Province 

Bachelor of 

Education. 

Major Language 

and Literature 

Female 8 7,8,9,10 Central Province Bachelor of 

Education. 

Major Language 

and Literature 

Male 10 7,8,9,10  

 
Western 

Highlands 

Province 

Bachelor of 

Education. 

Major Language 

and Literature 

Male 8 7,8,9,10 Sepik Province Bachelor of 

Education. 

Major Language 

and Literature 

Female 7 7,8,9,10 Central Province Bachelor of 

Education. 

Major Language 

and Literature 



Results and findings 
 

On a scale of 1-5, rater was asked circle a number for each statement. 1 means strongly 

disagree,2 means disagree,3 means not sur,2 means agree and 1 means strongly agree with the 

statement. Circle 2 if you disagree with the statement. Circle 3 if you are not sure. 

 

The average figure from the responses was taken by adding all the ratings of the respondents and 

then divided by the total number of respondents to get the figure. 

Table 2. Overall impression 
 

Item Characters or features Rating Average 

ratters 

1 The four skills in each section are integrated 

systematically. 

12345 2.9 

2 Exercises for all sections in each unit are 

fragmented. They are not consequential (the result 

of one leads to the other). 

12345 2.9 

3 There is a theme that holds each activity in each 

chapter or unit. 

12345 4 

4 There are opportunities for individual, group and 

pair work 

12345 4 

5 Activities move from basic comprehension to 

controlled production activities to ones that require 

the learner to engage in real communicative 

interaction? 

12345 3 

6 The activities are arranged in some sort of 

sequence where the completion of one leads to 

another? 

12345 2.5 

7 All activities are designed and centered on a 

problem solving task? 

12345 4.5 

8 The textbook goes beyond a ‘four skill’ approach to 

reflect an understanding of communicative 
abilities;interpretation,expression of meaning 

12345 3.3 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1 

 
What does it mean? 

 
Freire (1984) said that the same way literacy empowers those who are illiterate, learning English 

can empower those who are not part of the English-speaking world. “To achieve this 

empowerment, educators, together with our student teachers, need to deconstruct the ready-made 

packets of principles, methods, techniques, and materials in English Language Teaching that are 

imposed by the center and passively consumed by the periphery” (Cox & Peterson, 1999, p. 

449). 

Prescription or adaptation? 

 

The use of Createand Communicate Book 2 shows that students are passive learners hence are 

disempowered. The English teachers teach from what the ‘center ‘has provided without much 

adaptation and change because every exercise is prescriptive with answer keys provided. Most of 

the activities are controlled and are product driven. Instruction is already preplanned thus limits 

the teacher’s creativity and innovation in preparing language lessons. The teacher is not so much 

of a facilitator or guide in students’ learning. For example, on average (Appendix Table B), it 

was thought that the vocabulary and exercises were more controlled. Sama a year 8 student said; 

“Most of our English classes are spent doing activities in the text book. The teacher would tell us 
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to open to certain pages, read the texts and do the questions and exercises that followed” The 

learners are listeners and performers who have little control over the content of learning (Nunan, 

1989) because whatever he or she has to do is mostly prescribed. The learners don’t take much 

responsibility for their own learning, developing autonomy and skills in learning- how- to – 

learn. The learner through this is more involved in product oriented activities that not much of 

the learner’s involvement in personal growth is allowed. For learners to be aware of themselves 

as learners and benefit from their different learning strategies is important (Nunan, 1989) but that 

has been overlooked a bit in what is offered in the Create and Communicate Book 2. Activities in 

the book are product oriented and rarely are of the problem solving type. The prescriptive nature 

of teaching is a reflection of the syllabus planners’ assumption that the teachers who would teach 

this course do not have a very high degree of proficiency in English and so would not be able to 

adapt and plan materials that exemplify the principles of the syllabus (Richards, 1990). Hence, 

teaching English like this is promoting the dominant role of English 

 
 

Are there themes about PNG’s social, economic, political and cultural aspects? 

Reading Comprehension and Vocabulary 

Read each statement concerning the overall book. For each statement, circle a number ranging 
from 1-5. 1 means strongly disagree,2 means disagree,3 means not sur,4 means agree and 5 
means strongly agree with the statement. Circle 2 if you disagree with the statement. Circle 3 if 
you are not sure. 



 

Item Characters or features Rating Average 
ratters 

1 Reading text is relevant and familiar and authentic 12345 4 

2 Reading texts serve different purposes 

eg.instructions, narratives, poems, etc 

12345 3 

3 Do the themes have PNG aspects ( 

social,economic,social,political,ect) of life 

12345 2 

4 Exercises help learners identify key words and 

phrases 

12345 4 

5 Exercises enable learners to identify main points in 

text 

12345 4 

6 Exercises have a varied questions that incorporate the 

ones from Bloom’s Taxonomy 

12345 3 

7 Exercises encourage learners to use word attack skills 

like identifying sound and symbol correspondence 

12345 4 

8 Enable learners to use grammatical knowledge to 

recover meaning 

12345 4 

9 Exercises enable learners to use different techniques 

for different purposes e.g. skimming and scanning 

12345 4 

10 Vocabulary items are controlled e.g. from simple to 

complex 

12345 4 

11 Exercises are best suited for learners level 12345 4 

12 Exercises develop comprehension, knowledge of 

main ideas, details and sequence of ideas. 

12345 4 

 

Table 3.Results by ratters on Reading Comprehension and Vocabulary 

The reading component of the units on average were appropriate, although some were not very 

relevant and familiar (table3). Reading titles like ‘A mathematical genius’ and the British 

Monarch (Heaton, 1986, pp. 81-94) are examples of texts that are not familiar to about 80% 

percent of the students in PNG who live in the rural parts of the country. These readings are 

Indian and British in context. The content of these readings may be uninteresting to the students, 

though, it is a good exposure. This minimises Critical literacy. While in banking approaches to 

education(Freire, 1972), learners are considered passive recipients of deposits of pre-selected 

knowledge; in CL, they are encouraged to deal with what they read in a questioning manner. 



Critical literacycritical literacy (CL) is generally about the way a reader interprets texts in the 

light of broader social and political circumstances and the effects of different interpretations on 

human beings’ lives (Pennycock, 2001). Hence the way English is presented like this is not 

critical language teaching. 

 
English in Villages: 

I want to present two cases I witnessed while on field work in Lealea and Kulgmumb where the 

power of English was seen. 

The first case is from Lealea in the Central Province. This village is impacted by the Liquefied 

Natural Gas (LNG). I talked to a village woman who is about fifty years old. She was educated to 

year 10. 

This took place at a social gathering and was in the form of a casual conversation between myself 

and some others at the gathering. There was a market on and many people had gathered because 

the late Moses Tau, a local musician was coming to launch a new band from Lealea. The live band 

was playing and young and the old alike were dancing. The spectators were clapping and cheering. 

There was so much fun. I also had fun watching and singing along because I happened to know 

one or two songs. There was group of men and women next to me. One of them reached out to 

me so I moved closer to her. I had some betel nut so I gave her and her friends some. We chewed 

together and enjoyed the moment. Then this interesting conversation begins: 

Boni: This is home and I love it. The fun and laughter you see is nice but it is temporary. 

I always worry about the future of these young people especially. 

IA: That is true. There is time for everything. Why are you worried about these young people? 

Boni: Things have changed so much in many ways for all of us in the village because of 

many things but mainly because of the LNG project. 

IA: What about it? 

Boni: well most of these young people don’t have a clear future. They go to school but cannot 

continue. They come home, they do not garden. All they do is music like this and party and take 

home brewed alcohol. This behaviour got worse in the production stage of the LNG because they 

had money as they were employed as casuals. Now that the production stage is over, they got no 

jobs which means they cannot afford beer in the shops so they brew them at home. 

IA: Did you know or see it coming that people from your village would be employed on casuals 

and be dropped after the production stage of LNG? 



 

 

 

 

Boni: We were told of all the great things we would benefit from the LNG. We were told that 

everyone would have money to build good homes and other important infrastructure like good 

water supply system but none of this is true. None of these is true. Maybe we were fooled or maybe 

we did not understand. 

IA: Why did you not understand? 

Boni: I am just a villager. How can I reach out to the government, the company Exxon Mobil and 

all others? They are so big and powerful they won’t come down to simple people like us. They all 

communicate in big and complex English and sign deals at Grand Papua or Air ways or who knows 

where. How will I understand such language that has so many sections and conditions? “Em ol 

bigshot”(these are big people with money and power) so they did everything. They did it before 

they came to us through their community development workers and talked to us. It is tricky. Even 

though we are land owners, we have little control thus benefited little. 

 
 

Women dancing and entertain the crowd while band plays in the village of Lealea. 

 

 

I stop at this because the conversation was interrupted by the screams of excitement from the crowd 



who welcomed late Moses Tau as he entered the village. 

This conversation shows that macro development projects involving Multinational companies like 

the Liquefied Natural Gas is about communicating with the elites. Elites communicate in English. 

The villagers who are affected by projects are limited in their involvement and participation thus 

affecting community development. Language which is a medium of communication for the 

different stakeholders is important in the entire development process. People concerned need to 

understand more clearly so that they do not have false hopes as is the case. 

I show this importance in the next chapter about community development and the involvement of 

the different stakeholders. 

 

 

Women and children gathering to fetch water and wash at the central water pipe in the village of Lealea. 

The second case is from Kulgmump in the Western Highlands Province. Here I present an 

observation made while i was with members of a household in an evening watching television. 

The house had the husband and wife of the house who were in their 40s, two other adults in their 

50s and three young children. The two adults do not know English. The couple do understand and 

communicate in English. The children were still in primary. 

In Kugmumb, people who have access to TV can watch EMTV a national TV. On the 20th August 

of 2015in the evening, EMTV broadcasted an episode in its Business in PNG ( Episode 30) that 

comes every week. Representaives who were interviewed in the episode were from Deloittes and 

PricewaterhouseCoopers (PWC) which are multi national companies.They were talking about 

business and GST taxes and their importance. The represesentative from Deloittes was informing 

the public about a training to be run the next day in Port Moresby which would explain what GST 



is and give the public a better understanding. It was in English. 

I thought that information was vital for the public who are directly affected by GST and company 

and business taxes. 

The EMTV presenter said;’If one wants to be a part of the society, one must contribute to the taxes 

in order for the government to have revenue to provide services.’ These people were part of the 

society. They pay taxes and are affected but how could they be part when important information 

was diseminated through a language they can not confidently understand and communicate? 

I asked if they understood what was presented and they responded they did not.I was not surprised 

that the two older adults in their 50sdid not understand.They could care less. 

Feeling responsible, I breifly explained that the Ox and palm and rice we had for dinner that night 

was not free from such taxes. The other man who could speak english also explained further. 

This observation is another example of the power of English in a rural village. It shows English 

is a language for elites. Many elites of PNG have more economic power and influence hence 

segregates the common villager from participation. 

I presented these cases in the village to show the relationship between economic power and 

langauge politics in a country like PNG that is mulilingual (Gilliam, 1984). English as a National 

language is suppose to bring people together but it is not.This discriminates and separates those 

privileged from those that are not. English has hegemonic role in international exchange (Cox & 

Peterson, 1999). English being the language of instruction, work place, media, business, 

government and the official language in Papua New Guinea, it promotes elitism. It confirms 

that“the world is in English. The potential meanings that can be articulated in English are 

interlinked with the discourses of development, democracy, capitalism, modernization, and so on 

(Pennycook, 1995, pp. 52-53). 

Discussion 

This chapter brings together two research methods to discuss the power of English and its 

impact on community development and how this contributes to understanding and 

problematizing the concept of empowerment and development in the whole thesis. There are two 

themes I discuss. First, the way English is taught and delivered through the text book is 

controlled and promotes selection of few to excel academically who then are elites and the 

privileged. Secondly, English is related to economic power and benefits the minority elites. 

Therefore, English as a national language is playing a vital role in making Papua New Guinea 

take part politically, economically and socially in the global context. However, at the same time 

it is disempowering the vast majority of Papua New Guineans. 

Create and Communicate promotes competitiveness and selectiveness leading to elitism 



The Create and Communicate Book 2 shows that activities are prescribed and pre planned for the 

teacher and students to use in the classroom. One reason why it is presented like this is so that 

learners are taught to prepare for the National examination. The national examination that take 

place at the end of the year 8, 10 and 12 are the main are selective.”Each year around 100,000 

students are pushed out of the education system as a direct result of these examinations” That is 

more than 80% of the total students enrolled in a given year (UNESCO, 2015). Students must 

aim to pass English exams because it is the number one core subjects that determines one’s 

progress into the levels of formal education. If they do not, they are pushed out. Those who pass 

go through the different stages have a better chance of being employed thus economically more 

advantaged and empowered. 

This controlled way of teaching is referred to as a banking approach where(Freire, 1972), learners 

are considered passiverecipients of deposits of pre-selected knowledge; in Critical Literacy, they 

are encouraged to deal withwhat they read in a questioning manner(Crookes, 2012). This 

approach in teaching where the book details and prescribes what and how to be taught limits 

creativity and problem solving opportunities. 

Language has structural and functional dimensions and as a discourse it is socially associated. It 

is involved in the construction of individuals and the maintenance and change of societal 

structures (Crookes, 2012). Critical pedagogy in language teaching is a perspective in language 

curriculum theory and instructional training that encourages teaching and learning languages in 

ways that would help critical questioning and reasoning(Apple, 1986; Giroux, 1983; McLaren, 

2007) that are usually left out in texts that that have pre-selected knowledge leading to passive 

learners.Such approach that takes a ‘top- down’ approach and stresses competitiveness, students 

tend to focus more on passing exams by studying subjects(Saito, 2003). 

This role English plays needs to be made aware of in classrooms so that teachers and learners of 

PNG see it critically. English is necessary given the context PNG but when they leave school 

they are aware of the impact it has on the people of PNG as a whole. This can cause them to 

influence decisions when they are in power because they will be elites. Unfortunately, this is not 

happening in most cases like what is happening in the villages seen in the case studies. 

 
English is powerful: It promotes inequality 

English has been a dominant language and a language of globalization used for communication 

and cooperation. Teaching English in classrooms of non-English speaking countries has political 

and sociocultural implications as deliberated by language scholars (Auerbach, 1991; Judd, 1997; 

Peirce, 1989; Pennycook, 1994; Phillipson, 1992). According to Phillipson (1992) and Pennycock 



(1994), the way English is taught by teachers in the classrooms that places emphasis on formal 

structures, methods and applied linguistics minimises critical view of the role of English 

internationally. This is what is happening in the English classes using Create and Communicate 

text book as shown previously. 

In Freire’s Literacy and second Language teaching, a key feature is that the elements of the 

language curriculum should relate to the real issues of the learners' life and the things in their life 

that are challenging and problematic. These could be addressed and improved through the tool of 

literacy or other language, and the changed consciousness that can result from it (Crookes, 2012). 

This is not seen in the use of Create and communicate. 

For PNG, English does not serve the majority of the common citizens. The use and teaching of 

English in PNG does create and enable elites to access and benefit more socio-economically and 

politically. 

The better a person is in English the more chances he or she has in getting a paid job. It also 

strengthens elite groups and preserves their position in society. The educated elite attributed their 

privileged position to economic advantages to English. It confirms that the better and competent 

one is in English, the chances are higher to get a paid job, thus being more prestigious. It appears 

that most elite bilingual Papua New Guineans associate their success in education to their status in 

the workforce, economic and social benefits to competency in English (Ope, 2000). 

In PNG schools, English is the most important language one should know in order to be 

successful as it is depicted in the allocation of time in the primary to secondary school’s daily 

teaching time table. English gets the biggest slice. English being a colonial language means the 

education system in PNG is paving the way for children to be more like ones who introduced 

English (colonialists). They are better referred to as neo colonialists who usually have the power 

to take advantage of the economic privileges (Kari, 1995; Ope, 2000). 

Power is quite an abstract phenomenon but has an endlessly important influence on our lives. 

Pennycock (2001) says power is often demonstrated through language and is also achieved through 

language. 

Dereck Walcot’s quote “It is good that everything’s gone, except their language, which is 

everything” (Canagarajah, 1999) sums all that is to say regarding English and its power it 

demonstrates in PNG. It is a language predominantly used in the media, government, business and 



other aspects of life. This brought conflicting implications for the construction of real identity and 

culture of the local people (Canagarajah, 1999). 

English language had been so powerful and successful in dominating against other native 

languages and cultures(Klaus, 2003). Although the colonial powers have left, much of their 

influence and power has been maintained and English is one of them. English which has become 

the national language and the language of instruction in Papua New Guinea school (Gilliam, 1984; 

John, 1991; Kari, 1995; Litteral, 1995) 

Papua New Guinea like other developing countries is struggling to empower the majority of its 

people and meet the development goals. “This effort however, is encumbered by a complex history 

of colonialism imposed on a multilingual and multicultural, agricultural society for which two 

goals are paramount. Firstly, there is the pressing need to gain access to the benefits of the natural 

resources of the country as well as the control over the distribution of these resources.” (Gilliam, 

1984, p. 203).Hence, systems including media, business, education, government and other areas 

should use other common languages like Tok Pisin and Hiri Motu. This shows power is 

distributed. 

Conclusion 

I have benefitted a lot from English as a language because I was able to pass the national exams. 

This has opened doors for me to come this far and be educated. I am aware that I am more 

advantaged economically and socially. Without English, I would not come this far, even though, 

I have problems in writing, reading and even speaking English. I have to improve and meet the 

standards in such academic context. 

However, this same language that is a big benefit to me is the same language that is 

disempowering the vast majority of villagers. Given the very multi-cultural and diverse country 

like PNG where the vast majority of the people are in their tribal communities with their own 

language, how can they take part better as a nation in development? 

If something has to be done to alleviate these problems, it is time the neo colonialists who happen 

to be the ones in power and are enjoying the socio economic privileges and status should critically 

consider how to bridge the great divide that is there. 
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